Building a Bridge to Skilled Literacy
Through Reading and Writing Connections

Charter School Conference
School Choice Summit
October 2025

- FLORIDA DEPARTMENT OF

" fldoe.org

www.FLDOE.org



http://www.fldoe.org/

FLORIDA DEPARTMENT OF
fldoe.org

Session Objectives

* Develop an understanding of how the reading
and writing connection strengthens literacy skills
and supports mastery of B.E.S.T. ELA benchmarks.

* Review three instructional practices that help
educators and students recognize and utilize the
connection between reading and writing.

* Reflect on systems in place to support the
reciprocity between reading and writing.
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The Reading & Writing Connection
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The Reading Rope Weaves Into Writing

Reading Rope

LANGUAGE COMPREHENSION

BACKGROUND KNOWLEDGE
(facts, concepts, etc.)

VOCABULARY
(breadth, precision, links, etc.)

LANGUAGE STRUCTURE
(syntax, semantics, etc.)

VERBAL REASONING
(inference, metaphor, etc.)

LITERACY KNOWLEDGE
(print concepts, genres, etc.)

WORD RECOGNITION

PHONOLOGICAL AWARENESS
(syllables, phonemes, etc.)

DECODING
(alphabetic principle,
spelling-sound correspondences)

SIGHT RECOGNITION
(of familiar words)

SCARBOROUGH’S

THE MANY

STRANDS

WOVEN INTO
SKILLED
READING

Vocabulary

READING ROPE

(2001)

SKILLED
READING

Fluent execution
and coordination of
word recognition and
text comprehension.

CRITICAL THINKING

= Generating ideas, gathering
information

= Writing process: organizing,
drafting, writing, revising

3

X

® Grammarand syntactic
awareness

® Sentence elaboration

® Punctuation

S .

® Narrative, informational,
opinion structures

® Paragraph structure

® Patterns of organization
(description, sequence, cause/
effect, compare/contrast,
problem/solution)

SKILLED WRITING

Word choice

Awareness of task, audience,
purpose
H Literary devices

Spelling
Handwriting, keyboarding
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The Reading Rope Weaves Into Writing

Reading Rope

SCARBOROUGH’S

LANGUAGE COMPREHENSION

BACKGROUND KNOWLEDGE
(facts, concepts, etc.)

VOCABULARY
(breadth, precision, links, etc.)

LANGUAGE STRUCTURE
(syntax, semantics, etc.)

VERBAL REASONING
(inference, metaphor, etc.)

LITERACY KNOWLEDGE
(print concepts, genres, etc.)

WORD RECOGNITION

PHONOLOGICAL AWARENESS
(syllables, phonemes, etc.)

DECODING
(alphabetic principle,
spelling-sound correspondences)

SIGHT RECOGNITION
(of familiar words)

4 THE MANY

(2001)

SKILLED
READING

STRANDS
WOVEN INTO
SKILLED
READING

READING ROPE

Fluent execution
and coordination of
word recognition and
text comprehension.

CRITICAL THINKING

= Generating ideas, gathering
information

= Writing process: organizing,
drafting, writing, revising

NTAX

rammarand syntactic
awareness

® Sentence elaboration

® Punctuation

® Narrative, informational,
opinion structures

® Paragraph structure

® Patterns of organization
(description, sequence, cause/
effect, compare/contrast,
problem/solution)

™ Linking and transition words

SKILLED WRITING

Word choice

Awareness of task, audience,
purpose
Literary devices

Spelling
Handwriting, keyboarding

Literacy Knowledge
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The Reading Rope Weaves Into Writing

Reading Rope

SCARBOROUGH'’S
LANGUAGE COMPREHENSION

i READING ROPE

(2001)

BACKGROUND KNOWLEDGE
(facts, concepts, etc.)

VOCABULARY
fhraadth nranisinn linke ata\

LANGUAGE STRUCTURE
(syntax, semantics, etc.)

VERBAL REASONING
(inference, metaphor, etc.)

SKILLED
READING

LITERACY KNOWLEDGE THE MANY
(print concepts, genres, etc.) STRANDS
WOVEN INTO

SKILLED

READING

Fluent execution
and coordination of
word recognition and
text comprehension.

WORD RECOGNITION

PHONOLOGICAL AWARENESS
(syllables, phonemes, etc.)

DECODING
(alphabetic principle,
spelling-sound correspondences)

SIGHT RECOGNITION
(of familiar words)

Language

CRITICAL THINKING

® Generating ideas, gathering
information

B Writing process: organizing,
drafting, writing, revising

SYNTAX

® Grammarand syntactic
awareness

u Sentence elaboration

® Punctuation

resmverure I\

® Narrative, informational,
opinion structures

W Paragraph structure

® Patterns of organization
(description, sequence, cause/
effect, compare/cantrast,
problem/solution)

® Linking and transition words

SKILLED WRITING

Word choice

Awareness of task, audience,
purpose

Literary devices

Spelling
Handwriting, keyboarding
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B.E.S.T. ELA Standards Map

Strand Standard Benchmark

Foundations (F) Leaming and Applying | Prnt Concepts
Foundational Reading Skills [ppionglogical Awareness

Phonics and Word Analysis
Fluency

Applying Foundational FPhonological Awareness
Feading Skills for Secondary [Phopics
Students Needing Reading -
Interventions Encoding
Fluency

Feading Prose and Poetry | Literary Elements

Theme

Perspective and Point of View
Poetry

Feading Informational Text |Structure

Central Idea

Purpose and Perspective

Argument

Feading Across Genres Interpreting Figurative Langnage

Paraphrasing and Summarizing

Comparative Reading
Understanding Fhetoric
Commmication (C) Handwriting

Narrative Writing

Argumentative Wnting

Expository Writing

Improving Writing
Communicating Orally Oral Presentation

Following Conventions Conventions

Feesearching Feesearching and Using nformation

Creating and Collaborating | Multimedia

Technology in Communication
Vocabulary (V) Finding Meaning Academic Vocabulary
Morphology

Context and Connotation
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Communication Benchmarks

C.1.3 Argumentative Which reading benchmarks connect
to this type of writing?

Kindergarten

Using a combination of drawing,
dictating, and/or writing, express R.2.4 Argument

opinions about a topic or text with at

least one supporting reason. R.2.1 Structure
1t Grade

Write opinions about a topic or text with
at least one supporting reason from a R.2.2 Central Idea

source and a sense of closure.

2"d Grade

Write opinions about a topic or text with

reasons supported by details from a
source, use transitions, and provide a
conclusion.
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Communication Benchmarks

C.1.4 Expository Which reading benchmarks connect
to this type of writing?

3rd Grade

Write expository texts about a topic, using
one or more sources, providing an
introduction, facts and details, some
elaboration, transitions, and a conclusion.

4th Grade

Write expository texts about a topic, using
multiple sources, elaboration, and an R.2.3 Author’s Purpose

organizational structure with transitions.

R.2.1 Structure

R.2.2 Central Idea

5th Grade

Write expository texts about a topic using

multiple sources and including an
organizational structure, relevant
elaboration, and varied transitions.
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* Choose one card from the center of
your table.

e Reflect on how the key word is relevant to
the connection between reading and writing.

* Discuss the key word and connect to content from
today’s session and/or real-world examples.

* Take turns among group members, connecting the
key words to each other when possible.

11
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The Reading & Writing Connection:
Mentor Texts
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Mentor Texts to Support Both Reading
and Writing

Excerpt from Flight by Robert Burleigh Reading and Writing Instructional
(3 Grade B.E.S.T. ELA Booklist) Opportunities:
vy i

R.2.1: Explain how text features
contribute to meaning and identify

s e the text structures of chronology,
P “4‘ — 4 comparison, and cause/effect in texts.
A telephone wire stretches across the far end of the field.
To touch this wire will plunge the plane to the ground.

Theresan axta fue tank i frontof the cockpit. ‘ C.1.4: Write expository texts about a
Because of this, Lindbergh cannot see straight ahead.
Will the Spirit of St. Louis, with its over 5,000 pounds rise into the air?

Tokeep th plane ihtec,Lindbergh s leaving babind i radio and parachute. topic, using one or more sources,
; Will that be enough?

B it v bk et o M < providing an introduction, facts and
B It is still possible to turn back. To return home. . .
i ot s details, some elaboration,

Lindbergh lowers his goggles and nods his head: “Go!" o, .

Man on aach ide push o elp the lane ol over the s0ggy ground. | transitions, and a conclusion.
The little plane bumps forward, gaining speed.

The wheels leave the ground, then touch back.

The plane seems to hop, taking its “last bow to earth.”

On the third try it stays aloft.

It soars above the wire by only twenty feet.

The Spirit of St. Louls rises in the air.

Itis 7:52 in the morning, New York time.

Lindbergh points his plane toward the Atlantic and beyond, toward Paris.
Over thirty hours away.

13
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Reflection

* How are teachers in your charter
organization/schools leveraging mentor texts to
impact students' reading and writing skills?

* If teachers are not routinely engaged in the
authentic use of mentor texts, what processes
could be put into place to support this practice?
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The Reading & Writing Connection:
Writing in Response to Reading
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Explicit,
xplicit Student

Planning Systematic

] Experiences
Instruction

Plan that lead students to
the successful writing of both short and long responses, such as
essays, that grow from their reading of complex, grade-level text.

16
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Writing in Response to Reading

Writing Prompt Instruction

Write an expository essay Based on this prompt, what
about how the Framers of the would | need to teach in
United States Constitution reading? How would | connect

designed the government to that to what | am teaching in
prevent one person from writing?
becoming too powerful.

17
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Writing in Response to Reading: Reading and
Writing Reciprocity

Writing Reading

* Cite evidence to support the central + Teach students to use specific evidence
idea. from the text to support the central
idea.
* Use academic vocabulary to express * |dentify authors' use of academic

vocabulary in texts through explicit

ideas.
instruction and allow opportunities for use
in discussion.
* Use varied transitional strategies to * Build students' understanding of how
connect ideas within and among authors use transitions to support the
paragraphs. central idea.

18
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During Reading Questions

BTN T T
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Writing in Response to Reading

Short Response Short Response Short Response

Culminating Task

Summarize the
roles of the three
branches of the U.S.
Federal
Government.

Based on how it is
used in the
passage, summarize
how checks and
balances work in
the U.S. Federal
Government.

Complete the
sentence frames to
write a summary of
the text: Somebody
wanted |, but
.So___ .Then

How do the people
have controlling power
in the United States?

What might be some
examples of
governments giving
into the temptations
of power?

www.FLDOE.org

What responsibility do
the people havein the
United States’ system
of government?

Write an expository
essay about how the
Framers of the United
States Constitution
designed the
government to prevent
one person from
becoming too powerful.

20
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* What current instructional practices and resources
are you leveraging to support the systematic
integration of reading and writing instruction?

Reflection

* If students are not routinely engaged in planned
instruction that integrates reading and writing,
what processes could be put into place to support
teachers with this practice?
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The Reading & Writing Connection:
Student Writing Analysis
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Student Writing Analysis Protocol

Carefully read through the student writing to gain the gist
of the writing.

Analyze the student writing against the BES.T. ELA

benchmark stack.
« Where do you see evidence of the benchmarks that were explicitly taught within the student
writing?

Determine mastery and growth opportunities within the
identified benchmarks.

Prioritize benchmark(s) based on growth opportunities.
« Go granular with the next steps!

Provide actionable feedback based on urgency.
« Script the verbiage that you would use to communicate the feedback with the student.

Apply the feedback by preparing for instruction.
« Do most students share the same instructional needs? If so, target the benchmark(s) during

whole group instruction.
» Do some students have the same instructional need? If so, target the benchmark(s) during

small group instruction.

www.FLDOE.org
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Student Writing Analysis Protocol

Which description gives you a better understanding of a
character: the first-person description of the store manager in
“Here, Boy,” or the third-person description of Vern in “Ready to
Race”? Why? Cite specific text evidence to support your answer.

Benchmark Stack

L 9et+ o petter deScrirhion of

i the chakracker vern from ¥he th :
To beg/n ulH’\ vern works {n q s{::aew\?”m"qh‘

Noes, Yorn 1S nice he +h
u't, h '
thin. vern in +he waesqhe’s C:::Dé? fay) qna '

Charlotie comes, 4o ANQ sa fles W
her HordSA ”2!%"' S wM- S S&

T ”‘“"ezﬂfhgydsquaa.

R.1.3
C.1.3
C.3.1
EE.1.1
EE3.1
EE.5.1

ih
MmasS WP the sm@“""’

| get a better description of the character Vern from the third person narrator. To begin with
Vern works in a stable with horses, Vern is nice, he’s quit, he’s old, and tall and thin. vern in the
stables he’s quit and when charlotte comes to the sables she wants to see her hores. Ain here
boy this is what we learned And the maneger crys and was in berising when the dog mas up
the store.

24
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Student task: Reading Response
Which description gives you a better understanding of a character: the first-
person description of the store manager in “Here, Boy,” or the third-person
description of Vern in “Ready to Race”? Why? Cite specific text evidence to

support your answer.

Date
12/11/23

[ cite specific evidence from the text(s) |
to support the answer.

I remembered to:

[ state an answer to the question. ‘

O check spelling, grammar, and
punctuation.

Notes: Student Writing Self-Check

ELA.4.R.1.3: Identify the
narrator's point of view
and explain the
difference between a
narrator's point of view
and character
perspective in a literary
text.

ELA.4.C.1.3: Write to
make a claim supporting
a perspective with
logical reasons, using
evidence from multiple
sources, elaboration and
an organizational
structure with varied

ELA.4.C.3.1: Follow the
rules of standard English
grammar, punctuation,
capitalization and
spelling appropriate to
grade level.

ELA.K12.EE.1.1: Cite
evidence to explain and
justify reasoning.

ELA.K12.EE.3.1: Make
inferences to support
comprehension.

ELA.K12.EE.5.1: Use the
accepted rules governing
a specific format to
create quality work.

sentence structure

transitions.
Ss1 explain difference spelling direct quote handwriting
s2 explain difference more evidence direct quote paragraph structure
spelling,
s3 . end guote
punctuation -
identify and explain | logical reasons and capitalization . . .
s4 . fy P & pr ! cite evidence inferences paragraph structure
difference evidence spelling
. . . . capitalization . .
identify and explain | logical reasons and - ! direct quote, cite .
S5 . . spelling, . inferences paragraph structure
difference evidence . evidence
punctuation
S6 explain difference more evidence capitalization direct quote
. . . capitalization
57 identify and explain s Ellin ’ handwritin
difference HEliLy <
punctuation
capitalization,
S8 punctuation, handwriting

www.FLDOE.org
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Reflection

* How are teachers in your charter
organization/schools leveraging student writing

analysis to impact students' reading and writing
skills?

* If teachers are not routinely engaged in student
writing analysis, what processes could be put into
place to support this practice?

www.FLDOE.org
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facebook.com/educationFL

You

youtube.com/educationFL

www.FLDOE.org

@EducationFL
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